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BACKGROUND 

▪ 
The Madera Unified School District’s Dual Language Immersion 
Program Master Plan will guide the development of the two-year-
old dual language pioneer program at James Madison Elementary 
School, which will lay the groundwork for the development of a K-12 
pathway for the program that affords students the opportunity to 
develop their bilingualism and biliteracy in two languages beyond 
the secondary level.  The development of this master plan will also 
serve as the guiding document to support the expansion of 
additional DLI programs in MUSD, as the focus on “second language 
learning for all students” extends beyond the first program and into 
the rest of the District.  

In its core value statements, Madera Unified School District (MUSD) 
commits to “creating and sustaining a culture enabling Madera 
Unified students to experience an unparalleled educational 
journey that is intellectually, socially and personally 
transformative.” This statement is at the core of the 
implementation of the Dual Language Immersion program in 
Madera Unified School District. The District goal is to utilize 
multilingualism as the lever to advance both the students’ academic 
success and provide viable second language learning opportunities 
to hundreds of students in the MUSD community.  

MUSD’s Dual Language Immersion program will work to nurture the 
district’s vibrant K-12 learning community in which students from 
diverse backgrounds will study together to speak, read and write in 
Spanish and English, participate in multicultural studies, and explore 
rich cultural experiences as part of their K-12 schooling experiences. 
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CHAPTER 1: MADERA UNIFIED SCHOOL DISTRICT CORE 
VALUES 
 
Our Vision 
Madera Unified will set the standard for hard work, creativity and resiliency with a fearless drive to 
continuously improve. 

Our Mission 
We are committed to creating and sustaining a culture enabling Madera Unified students to 
experience an unparalleled educational journey that is intellectually, socially and personally 
transformative. 

Our Core Values 
Excellence for All 

Equity Before Equality 

Student Centered 

Collaborative Culture 

Learning Organization 

Community Relationships 

Results Oriented 
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A Dual Language Immersion Program Responds to MUSD’S Vision for 
Achievement and Excellence by… 
PROVIDING SCHOOLING OPPORTUNITIES 

● Organizing and providing educational opportunities for students, in Spanish and English that 
promote key developmental assets such as positive identity, social competency, commitment to 
learning, and empowerment. 

● Providing a programmatic opportunity for all students to engage in second language study by 
engaging two different language groups in study of each other’s language. 

EMPLOYING RESEARCHED BEST PRACTICES 

● Helping students develop intellectual flexibility through second-language learning, which translates 
into higher achievement in all subject areas (Genesee and Lindholm-Leary, 2009). 

● Presenting opportunities for native Spanish speakers to develop literacy skills in their home 
language, while simultaneously acquiring English. 

● Presenting opportunities for native English speakers to develop near-native fluency in a second 
language, while continuing to develop high levels of achievement in English. 

● Helping to close the achievement gap between English Learners and their English-only counterparts 
by providing maximum access to the curriculum and the opportunity to develop literacy and 
academic skills in two languages in an instructional setting that values both languages and cultures 
(Genesee and Lindholm-Leary, 2009). 

ADAPTING THE CURRICULUM 

● Presenting curriculum that is academically challenging and integrates higher-order thinking, 
creativity and communication (in Spanish and English).      

● Purchasing curriculum in both languages as a standard practice in the district.                                     

● Incorporating best practices and the methodologies and strategies appropriate to teach both the 
content and language with a clear focus on writing and speaking in both Language 1 & Language 2.                                 

● Aligning California State Standards to the program design, curriculum, and instruction in the Dual 
Language Immersion classrooms to develop high levels of proficiency in both English and Spanish. 

● Structuring student interventions that do not remove students from core instruction in either 
language in an effort to move the students to grade level proficiency in both languages. 

● Providing the latest technologies and resources to students in both Spanish and English to ensure 
that students from the Dual Language Immersion programs are able to fully participate in the 
district’s initiatives and program offerings.  
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PREPARING STUDENTS AS LEADERS 

● Ensuring that all students complete their high school graduation requirements and the California Seal 
of Biliteracy requisites prepared to enter post-secondary opportunities. 

● Developing and fostering students in the Dual Language Immersion Program with positive attitudes 
and appreciation of other languages, traditions and cultures.  

● Establishing and maintaining high expectations for achievement for all students. 

● Creating leadership opportunities for bilingual students to foster personal development and pride. 

● Promoting cross-cultural understanding and pro-social skills for all students in the program. 

● Working with English Learners to promote a more positive self-concept and successful experience in 
school so that the students are more likely to remain in school and attend college (Thomas and 
Collier, 2002). 

● Providing a safe, caring and equitable environment for all students. 

● Providing opportunities for students to showcase their skills in public and school functions. 

ENSURING STAFF PROFESSIONAL GROWTH & COMMITMENT 

● Providing Professional Development and Collaboration for Dual Language Immersion teachers and 
support staff to plan, develop and implement high quality instruction in English and Spanish. 

● Providing students with highly qualified and linguistically capable instructors at all levels of the Dual 
Language pathway. 

● Incorporating cultural studies to include history, traditional and historic Spanish music, art and 
current events affecting the Spanish speaking countries and the U.S.  

● Ensuring that the teaching of music and song is also a literacy event in both languages. 

● Ensuring that Dual Language Immersion teachers and administrators are afforded resources to 
engage in continuous professional development as they implement the program through the grade 
levels. 

● Recruiting support staff that is bilingual for positions affecting students’ program:  speech and 
language therapists, specialists, psychologists, front office staff, itinerant teachers, etc. 

DEVELOPING THE DUAL LANGUAGE IMMERSION PROGRAM INTO THE SECONDARY LEVEL 

● Ensuring that students from the program enter high school at the most advanced levels of second 
language study possible and provide programmatic options. 

● Instituting the CA Seal of Biliteracy for students at grades 5 and 8 to keep the students focused on 
the attainment of the Seal when they enter high school and receive the actual Seal of Biliteracy on 
their high school diplomas. 
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CHAPTER 2: DUAL LANGUAGE PROGRAM HISTORY 
  

The quest to offer a Dual Language program in Madera Unified School District began in the 2014-15 school 
year under the leadership of Director of English Learners, Alma De Luna and the District English Learner 
Advisory Committee (DELAC).  The DELAC committee, comprised of parent representatives from each 
school, was developed to inform the parents of English Learners of the programs and services offered by the 
district to increase student achievement.  

During a meeting in October 2014, information about different program options for English Learners was 
shared with the DELAC committee. It was at this meeting, parents expressed an interest in learning more 
about the Dual Language Immersion (DLI) program model.  Over the course of the next few months, 
Director De Luna, a former Dual Language teacher provided an overview of the Dual Language program, its 
key components, and the extensive body of research in support of the successful model of instruction. 

With interest from DELAC parents and Board Trustees Galvez and McIntyre growing, Director De Luna 
arranged for a bus trip to visit River Glen School, a Two-Way Dual Immersion School in San Jose in February 
2015.  As a model program, River Glen School has been in existence for over 20 years and has a high 
academic success rate.  After the River Glen visit, a team of DELAC parents and board members attended 
CABE (California Association for Bilingual Education) in San Diego where they gained more information on 
the Dual Language model and had the opportunity to visit more schools.  

Upon their return from CABE, the DELAC committee unanimously agreed to offer a Dual Language 
Conference in Madera to provide parents and the community with information about the DLI program 
model and its potential benefits in May 2015. The conference was a success with a large number of parents, 
educators, and board members in attendance.  At the end of the conference, a list was generated with 
parents who were interested in enrolling their child in the program.  As a result of the conference, parents, 
educators, board members and the community expressed a commitment to offer the students of Madera 
Unified School District with the gift of becoming bilingual and biliterate in Spanish and English.  

The 2015-2016 school year was a “learning” year where district staff conducted deeper research on the Dual 
Language Immersion program options, attended professional development workshops, and provided 
District staff and board members with additional opportunities to visit Dual Language Immersion schools in 
the central valley. In March 2016, a team of District leaders and Board Trustees Galvez, McIntyre, & 
Fernandes attended a 2-day CABE Institute for New Dual Language Immersion programs that outlined the 
implementation steps necessary to move forward in the desire to offer a DLI program in MUSD.  

In May 2016, the Madera Unified School Board demonstrated its support of the Dual Language Initiative by 
designating Trustee Ed McIntyre to serve as the Board Liaison for the Dual Language Program.  In addition, a 
Dual Language Immersion Leadership team comprised of the Assistant Superintendent of Educational 
Services, Chief Academic Officers, Directors for Curriculum & Instruction, and the Coordinators of English 
Learner programs was established. Janet Grossnicklaus, the Director of Elementary Curriculum, Instruction, 
& Assessment was designated as the DLI Project Lead.   Director Grossnicklaus and the elementary CIA team 
developed a DLI Implementation Plan with key tasks and actions and timeline for completion. In June 2016, 
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the Madera Unified School District Board provided direction to staff to move forward with preparations to 
implement a school wide Dual Language Immersion Program beginning in August 2017.   

 With Board direction, the 2016-2017 school year began with a collaborative effort from all departments and 
resources focused on supporting the DLI Implementation Plan.  Based on an extensive body of research, the 
Curriculum & Instruction staff recommended the district move forward with the implementation of a school-
wide 90/10 DLI program model with a goal to build classes reflecting of a 50/50 composition of Spanish 
dominant/English dominant students. In addition, the Governing Board selected Mercedes Ochoa as 
principal and James Madison Elementary as the site of the Dual Language Immersion program. The DLI 
program at Madison is a program of choice requiring parents to submit an application to participate. The 
first applications were made available beginning December 5, 2016. 

Under the leadership of Babatunde Ilori, the Performance Management and Internal Communications 
Department developed and executed a comprehensive marketing plan, which included the development of 
print and media resources for home/school, advertisement, and direct mail. In addition, a DLI website was 
developed to provide ongoing access to DLI program information. 

Curriculum & Instruction staff immediately moved forward holding over thirty (30) informational meetings at 
fourteen schools throughout the community of Madera from September 2016 through spring 2017 to inform 
parents about the benefits of the DLI program and the district intention to open a program in August 2017 
with its first class of Kindergarten students. 

With the full support of the MUSD Board of Education, district staff contracted with two leading experts in 
the field of Two Way & Dual Language Education Programs.  Dr. Kris Nicholls from CABE Professional 
Development Services provided district staff with technical assistance and guidance in DLI program 
implementation logistics to ensure all decision points and actionable tasks were identified and addressed.  

In addition, district staff was very fortunate to have the opportunity to enter into a multi-year agreement 
with the Association of Two-Way & Dual Language Education (ATDLE) and Executive Director Rosa G. 
Molina.  Molina was the founding principal of River Glen School in San Jose Unified School District and her 
team was awarded the National Academic Excellence Award to disseminate the program throughout the 
U.S. ATDLE's team of trainers will be providing ongoing training and support to the DLI administrative team 
and teaching staff to ensure the implementation of a high quality DLI instructional program. 

Through the leadership and commitment of Madera Unified School District President Al Galvez, Clerk Ed 
McIntyre, the entire Board of Trustees, and Superintendent Todd Lile, the Dual Language Immersion (DLI) 
program at Madison Elementary school opened its doors on August 14, 2017 to 118 Kindergarten students.  
As these five DLI classrooms of students matriculate each year, an additional grade level will be added to the 
Dual Language Immersion program at Madison eventually expanding to a school-wide K-6 model. 

CHAPTER 3: BENEFITS OF DUAL LANGUAGE PROGRAMS 
 

The Dual Language Immersion program has a body of research designed to maximize the benefits of second 
language learning for student participants based on the premise that the earlier a child is introduced to a 
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language, the greater the likelihood that the child will become truly proficient. The program design is 
evidence-based.  Over the past twenty-five years, a significant body of research has established the many 
benefits for learning a second language. These benefits are cognitive, academic, economic and social in 
nature. Additionally, learning other languages encourages students to participate actively in an increasingly 
interdependent world. 

Studies on second language learning provide the following evidence: 

● The “additive bilingual” Instruction setting allows all students to learn two languages 
simultaneously without losing one language to learn another. (Howard, Sugarman, Perdomo and 
Adder, 2005)  

● Second-language learning enhances comprehension in the native language. Second language 
learners apply these reading and language analysis skills to their native language. (Thomas and 
Collier, 2002) 

● The mental discipline of learning a second-language system increases intellectual flexibility and 
translates into higher achievement in all subject areas. The longer the exposure to the second 
language, the more significant the cognitive advantages to the student. (Genesee and Lindholm-
Leary, 2009)  

● Knowledge of more than one language enables people to communicate in a variety of cultures and 
settings. A heightened level of multicultural awareness and communication skills foster intergroup 
contact and appreciation. (Cummins, 1986; Ager 2005) 

● Second language course content naturally explores social studies, math, science and the arts, 
facilitating interdisciplinary perspectives and cross-cultural understanding. (ACTFL 2006)  

● Proficiency in other languages enables learners to gain direct access to additional sources of 
knowledge, as well as understanding about the similarities and differences between the structures 
of the languages they know. (ACTFL 2006)  

● Instruction helps close the achievement gap between English Learners and their English only 
counterparts. Research shows that English Learners have a higher rate of success in Instruction 
Education versus English mainstream. This is because students have maximum access to the 
curriculum and the opportunity to develop literacy and academic skills in both their native language 
and English in an instructional setting that values both languages and cultures. (Genesee and 
Lindholm-Leary, 2009)  

● Students studying two languages have a more positive self-concept and are more likely to remain in 
school and attend college than English learners in mainstream English classes. (Thomas and Collier, 
2002)  
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Benefits of the Program for All Students 
● Enhanced knowledge of how language works;  

● Improved performance on tasks that call for divergent thinking, pattern recognition, and problem 
solving; 

● Opportunities to expand a students’ worldview while building connections, respect, empathy and 
understanding; 

● The development of literacy in more than one language that keeps students connected with their 
families and communities while fully engaging in their schooling; 

● Ability to take advantage of opportunities and understandings that are available only when people 
are fluent in other languages;  

● Enhanced employment opportunities once schooling is complete. 

Benefits for Native Spanish Speakers 
The research on Two Way Bilingual Instruction (TWBI) and Dual Language Immersion programs in the United 
States demonstrates that native speakers of other languages can indeed attain grade level proficiencies in 
both language and in turn, close the performance gap between themselves and their English-speaking 
counterparts.  Research also indicates that English Learners have a higher rate of success in DLI/TWBI 
Education vs English-only mainstream program because students have maximum access to the curriculum.  
The following research studies indicate:   

● Students in TWBI programs also have a unique opportunity to develop literacy and academic skills in 
both their native language and English in a culturally-validating setting. (Genesee and Lindholm-Leary, 
2009)   

● Native Spanish Speakers (NSS) have a more positive 
self-concept and are more likely to remain in school, 
graduate from high school and attend college as 
compared to English Learners in English mainstream 
classes. (Thomas and Collier 2002)  

● English Learners who enter high school reclassified to 
fluent status are able to fully participate in college-
bound schedules and courses and develop a college-
going mindset. (Lindholm-Leary, Promise Initiative, 
2012) 

● Native Spanish Speakers continue to stay connected 
with their families by developing their mother tongue 
as well as learning English in school. (Hernandez, 
Lindholm-Leary, 2009) 
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Table 1 
Benefits to Each Language Group 

Native Spanish Speakers Native English Speakers 

Acquire strong literacy skills in Spanish 
that can later be applied to the 
acquisition of English literacy. 

Outperform control students in all-
English schools on a variety of English 
language tests including reading, writing 
and listening. 

Make better progress in acquiring full 
proficiency in English, which leads to 
achievement at grade-appropriate levels 
in all domains of academic study in both 
Spanish and English. 

Achieve the same levels of competence 
in academic subjects (math, science and 
social studies) as English-speaking 
students in all-English programs 

Fully develop proficiency in their native 
language that allows maintenance of 
communication ties with extended 
family and other social support 
networks. 

Fully develop proficiency in second 
language that facilitates communication 
between the students’ members of 
his/her community and a new social 
support network. 

*Based on research by Cummins, 1986, Thomas & Collier, 2000 & 2002, Genesee & Lindholm-Leary, 2009, & 
ACTFL 2006 
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CHAPTER 4: FOUNDATIONAL RESEARCH IN  
TWO-WAY/DUAL LANGUAGE EDUCATION 

 
Madera Unified School District’s Dual Language Immersion program is designed to maximize the benefits of 
second language learning for student participants, based on the premise that the earlier a child is introduced 
to a language, the greater the likelihood that the child will become truly proficient in both languages. 

Learning other languages encourages students to participate actively in an increasingly interdependent 
world.  Second language study also prepares students for full participation in an international job 
market.  Madera schools are working to stave off the loss of the linguistic capital that families and students 
possess.  Students who participate in DLI programs will be able to develop skills throughout their K-12 
experience that will serve them well throughout their lives.   

There are four different Dual Language program designs that are additive bilingual programs: (1) Heritage 
Language, (2) Developmental, (3) Two-Way Bilingual Immersion (or Dual Language Immersion) and (4) One-
Way Immersion Programs. Madera Unified School District will adhere to the principles of the Dual Language 
Immersion programming to offer both English-speaking and Spanish-speaking students the opportunity to 
develop high levels of literacy in two languages in their K-12 academic program.  

Research Review 
The first Two-Way Bilingual Immersion programs, also known as Dual Language Immersion (DLI), in the U.S. 
began in the 1960s and were based on well-researched French- English immersion models in Canada and 
successful Bilingual Maintenance Programs in the Southwest.  Since the mid-1980s, the number of TWBI/DLI 
Programs in the United States has grown to over 1850 programs.  As of May 2016, forty-seven states in the 
United States have Dual Language programs. More than 95% of these programs throughout the United 
States have Spanish as the target language. 

In order for a program to be a Two-Way Bilingual Immersion program, the program must possess the 
following critical features: 

● The program involves instruction through two languages where the target (Spanish in this case) 
language is used for a significant portion of the students’ instructional day (from 90% to 50%). 

● The program involves daily periods of instruction during which only one language is used i.e., no 
translation or language mixing by classroom teachers. 

● Linguistically balanced classrooms made up of Spanish Speakers (NSS), Bilingual (BSS), and native 
English Speakers (NES) are developed and maintained through the grade levels. 

● The students are integrated for most or all instruction acting as peer models of the language for each 
other. 
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Research Findings  
The leading researcher in Two-Way Bilingual Education is Dr. Kathryn Lindholm-Leary, Professor Emeritus, 
from San José State University in California who studied the longitudinal development of the first TWBI 
programs in California and has the largest research base on the development of TWBI programs dating back 
to the mid-70s.  Dr. Lindholm-Leary conducted numerous cohort analyses as the programs developed into 
the secondary level.  She documented these findings in her book, Dual Language Education: Bilingualism & 
Bilingual Education, in 2001 and it continues to serve as the seminal research base for Two-Way & Dual 
Language education in the United States. 

Dr. Virginia Collier and Dr. Wayne Thomas also conducted research analysis of programs in Maryland, Texas, 
Washington DC, and other states.  Their work is responsible for informing the field about the effectiveness 
of different program designs on the development of both target language (i.e., Spanish, Chinese, Korean, 
Russian) and English language proficiencies of the students over their K-12 schooling experiences. 

The most pertinent research for MUSD focuses on three areas:  

● Oral language proficiency levels of both Native Spanish Speakers (NSS) and Native English Speakers 
(NES)  

● Variances between 50/50 and 90/10 DLI models  

● Academic achievement levels for both groups of students 

A.  ORAL LANGUAGE PROFICIENCY LEVELS OF NSS AND NES STUDENTS 
The national research trends indicate that all English Speakers (referred to as Native English Speakers or NES 
in the studies) entering a DLI program as a kindergartener fluent in English continued to be fluent in 
English.  There is no evidence in the research that participation of an NES in a DLI program caused delay or 
interference in oral English proficiency. By the end of 1st grade, 100% of the NES students continued to test 
orally fluent in English. Furthermore, Spanish Speakers (referred to as Native Spanish Speakers or NSS) also 
developed strong English oral skills.  Not only were NSS rated fluent by 3rd grade, but also showed no 
significant differences in oral English proficiency when compared to NSS students in English-only programs. 

In Spanish, the research found a significant variance in the oral language abilities of students who had been 
in 90/10 DLI programs and those in 50/50 DLI programs.  In 50/50 DLI first grade program classes, 88% of NSS 
students tested orally fluent in Spanish. In second grade and above, 100% of the NSS students tested orally 
fluent in Spanish but only 20% of NES students rated orally fluent in Spanish. By grades 4 and 5, 50% of the 
NES students rated orally fluent in both languages. By sixth grade, almost 70% of NES students gained 
Spanish fluency.  In 90/10 model programs, students develop higher levels of bilingual proficiency than 
students in 50/50 model programs (Lindholm-Leary 2001). 

B. VARIANCES IN THE 50/50 AND 90/10 MODELS  
The primary distinction between a 50/50 DLI model and a 90/10 DLI model is the amount of time allocated to 
each language at each grade level. The first number refers to the percentage of time spent in the target 
language in kindergarten and the second number to the percentage of time in English. In the 90/10 model, 
the amount of English-language instruction increases as the student’s progress through the grades with the 
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ratio reaching 50/50 generally by 4 through 6th grades.  In the United States, more than 70% of DLI programs 
implement a 90/10 model. 

The findings of these students show that both TWBI/DLI models, 90/10 and 50/50, promote proficiency and 
achievement in both languages, although not necessarily at the same time or to the same levels. Both are 
viable models for second language study. All 90/10 DLI program models engage in a sequential literacy 
development while 50/50 programs engage in a simultaneous literacy effort.  The primary difference in these 
programmatic variances is the development and literacy level of students in the second language.  The 90/10 
programs produce stronger proficiencies in the target language by the intermediate grades than do 50/50 
programs.  (Dr. Kathryn Lindholm-Leary & Dr. Elizabeth R. Howard (CAL) “Language Development & Academic 
Achievement in Two Way Immersion Programs”) 

C. ACADEMIC ACHIEVEMENT 
Thomas and Collier (1997, 2002) analyzed 800,000 student records from five school districts to track the long 
term educational benefit of NSS during their K-12 academic experience and found that when programs are 
implemented well, there is a significant program academic effect that is apparent by late high school. The 
researchers also found the length of time in the program is crucial: 4-7 years minimum studying in both 
languages allowed students to close the gap between their test scores and those of their English Speaking 
peers. They also found that in the long-term data, fewer high school dropouts came from these programs. 
This is especially significant for English Learners whose graduation rate in the nation in regular English-only 
language programs is about 50% lower than that of white middle class students. These studies indicate that 
in DLI programs, NSS students tend to out-perform English Learners in other programs as measured by their 
scores on Spanish achievement and English oral proficiency measures. English-speakers in DLI programs also 
tend to score higher on English achievement tests than their English Only (EO) peers in regular monolingual 
programs.  (English Learners Long Term K-12 Achievement on Standardized Tests in English Reading Compared 
Across Seven Program Models, Thomas *& Collier, 2000, 2010 and 2014) 

Table 2 
English Learners Long Term K-12 Achievement on Standardized Tests in  

English Reading Compared Across Seven Program Models 

 

(Thomas *& Collier, 2000) 
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CHAPTER 5:  
PROGRAMMATIC ELEMENTS OF DUAL LANGUAGE IMMERSION 

 
The Dual Language Immersion program is a program of choice that serves both English and Spanish 
learners. This program is open to students of different backgrounds and abilities from the Madera USD 
school community.  

Madera USD adheres to the following program principles as they work to develop a program of excellence 
that ensures bilingualism, biliteracy, high academic achievement, and the development of multicultural 
understanding among students:  

● Students start second language learning during their kindergarten (transitional) or first grade years 
through an “early” Instruction process. 

● A K-8 DLI program sequence will be developed and continue through middle school into high school. 

● Students will continue to study advanced coursework at the high school level and apply for the CA 
Seal of Biliteracy on their high school diploma. 

● Teachers provide instruction based on additive bilingualism and language separation in clearly 
delineated language blocks. 

● Staff works to create a positive and respectful climate for second language learning while promoting 
the “target language” and its speakers. 

● Program administrators and teachers foster home-school collaboration at the elementary, middle 
and high school. 

● The District has a plan to attract and retain high quality program personnel who are able to deliver 
the academic and linguistic program. 

  



 
 

              Dual Language Immersion Master Plan  
                                                                 

 

 
 

 

 
 
 
 

17 

 

Guiding Principles for Two-Way and Dual Language Programs from the 
Center for Applied Linguistics  
The following principles from the Center for Applied Linguistics guide the implementation of successful Two-
Way Bilingual Instruction and Dual Instruction programs throughout the United States. The success of 
MUSD’s DLI program will stem from the careful implementation of each of these principles:  

1. PROGRAM DESIGN 
The program plan includes a written statement of philosophy, goals, and standards appropriate to the needs 
and abilities of second-language learners and is consistent with federal, state, and District requirements. 
Clear structures, policies, and processes are aligned with program vision, mission, and goals. These are based 
upon a solid philosophical and empirical foundation.  

2. STANDARDS, ASSESSMENT, AND ACCOUNTABILITY  
The program systematically collects and analyzes data to ensure compliance, assess program outcomes and 
measure students’ academic achievement, second language proficiency, and multicultural understanding. 
These data are communicated to all stakeholders and used for program planning and improvement.  

3. CURRICULUM AND INSTRUCTION  
The program has a K-12 plan for the selection, development and implementation of standards-based, 
articulated curriculum and student-centered instruction, which is based on general education, bilingual 
education, and second-language acquisition research. Curriculum and instruction promote academic 
achievement and cultivate bilingualism, biliteracy, and multicultural competencies for all students.  

4. STAFFING AND PROFESSIONAL DEVELOPMENT  
High quality and appropriately credentialed staff members are recruited, trained, assigned, and supported to 
ensure the effectiveness and success of the program. Teaching staff will have both the grade-level 
knowledge and the language capabilities to teach both content and language.  

5. LEADERSHIP, SUPPORT, AND RESOURCES  
The program cultivates knowledgeable and effective leaders, enables stakeholders to provide support and 
advocacy, and maintains structures and processes for decision-making and communication. Human, 
technological, and financial resources are allocated equitably and effectively.  

6. FAMILIES AND COMMUNITY INVOLVEMENT  
Parents, staff, students and community members are actively engaged in developing, implementing, and 
evaluating programs. 

 

 

 
 



 
 

              Dual Language Immersion Master Plan  
                                                                 

 

 
 

 

 
 
 
 

18 

 

 
Table 3 

MUSD Dual Language Immersion Program Pathways 

 

Grades Kindergarten-6 
● 90/10 Model (Spanish/English) 

o K-2 Foundational Literacy instruction in Spanish (SLA- Spanish Language Arts) 
o 3-6 English Language Arts and Spanish Language Arts 

o Cross Cultural Awareness 
o Mastery of grade level content in all grade levels 

● Certificate of Participation- End of Kindergarten 
● Biliteracy Award: End of 6th grade 
 
 

Grades 7-8 
● Academic course offerings in both Spanish and English 

o Spanish Language Arts in 7th & 8th grade 

o Core content course in Spanish 
o Cross Cultural Awareness 

o Mastery of grade level content in all grade levels 
● Certificate of Biliteracy: end of 8th Grade 

 
 

Grades 9-12 
● Academic course offerings in both Spanish and English 
● Spanish Language Arts Courses 

o Advanced Placement Spanish Courses (with college credit & AP Spanish Test) 
o Language & Literacy  

● California State Seal of Biliteracy: Grades 10-12 (criteria required) 
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CHAPTER 6: RATIONALE & BENEFITS  
 
Madera Unified School District (MUSD) is engaged in the implementation of its Dual Language Immersion 
(DLI) program in an effort to offer the community a program that will be of mutual benefit to all students 
that participate.  There exists a critical need to prepare students in more than one language for students to 
be able to navigate the world in the 21st century.  A DLI program can be utilized as a transformational 
educational option for schools that seek research-based programmatic options to improve student 
performance for Bilingual, English dominant and Spanish-speaking students.  The DLI program is designed to 
provide students equitable opportunities to increase each student’s academic success and instill pride in 
being multicultural and multilingual. The DLI program offers the parents and the community the chance to 
genuinely engage and invest in their children's education.   

4,742 of the 5,183 English Learner students entering MUSD with a language other than English are born in 
the United States. This indicates that a high percentage of Latino students entering school in MUSD enter 
with a basic knowledge of the English language. The District seeks to highlight and invest in the cultural and 
linguistic capital that the students bring to the school community by promoting multilingualism and 
biliteracy for all students. MUSD wants to ensure the preservation and enrichment of home language for this 
and future generations. Developing a program option that creates an opportunity for students to cross-learn 
and share the language with each other will result in the development of higher levels of academic 
achievement, cognitive development, bilingualism, and biliteracy for both groups of students. Furthermore, 
students develop multiculturalism, empathy, and a deep understanding of culture that is needed for a global 
economy.  

In the last decade, research studies outlined additional reasons for students to develop at least two 
languages to a high level of proficiency. The most compelling studies outline the ongoing cognitive 
processes that occur in the bilingual brain. In recent years, the U.S. mainstream media has made popular the 
ongoing neurological research that demonstrates the cognitive advantages that bilinguals and multilinguals 
have over monolingual humans. For example, proficient bilinguals outperform monolinguals in creativity, 
problem solving, divergent thinking, mental flexibility, and executive function issues such as: attention to 
detail, ability to ignore distractions, task switching, working memory, conflict management; efficient 
cognitive/sensory processing, metalinguistic awareness, and visual-spatial skills. Older bilinguals are even 
more resistant to the onset of dementia and Alzheimer than are monolinguals (Baker, 2011; Bialystok, 2011, 
Grosjean, 2010; Lyons, 2014; Perry, 2013; Willis, 2012). As this “bilingual brain,” research is becoming widely 
publicized, more and more native-English-speaking parents are demanding bilingual schooling for their 
children. They recognize that their children’s brains are wired for multilingualism. “When schools develop 
more than one language, we are creating a new generation of students with superior brains.” (Collier & 
Thomas 2000). 
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CHAPTER 7: K-12 DUAL LANGUAGE PROGRAM SEQUENCE  

 
The combination of an early start and an uninterrupted and extended sequence 
allows Dual Language students to reach much higher levels of proficiency 
(Hyltenstam, 1992; Lindholm-Leary, 2009). 

The overarching goal of the K-5 DLI program is communication. A 
communication-based instructional model for second language study outlines 
the various stages of language learning and focuses on the Communication 
Standard of the World Language Standards. As students progress through the 
grade levels, they master the literacy and communication skills to become 
bilingual and biliterate and reach the levels that may allow them to function in a 
Spanish speaking country.   

DLI program students enter high school with a command of both vocabulary 
(listening and speaking) and literacy (reading and writing) that allows DLI 
students to enter a grammar-based instructional model at the secondary level. 
Their placement into World Language classes allows students to continue to 
fine-tune their reading and writing skills, prepare students to pass the Advanced 
Placement (AP) tests, and receive college credit for their years of study. 

To accomplish its goals, the Dual Language Immersion program follows a unique instructional design in 
which Spanish-speaking and English-speaking students are combined in the same classroom, with at least 
one-third of the students being native speakers of each language. These students will serve as language 
models for the other students as they acquire the languages.  

Proposed Elementary School Instruction Pathway 
Madera USD will follow a 90/10 DLI model.  This model emphasizes the use of Spanish in the early grades to 
provide a solid foundation for future academics in both languages. In Kindergarten and 1st grade - 90% of 
classroom instruction is in Spanish and 10% is in English.  In 2nd grade, 80% of classroom instruction is in 
Spanish and 20% is in English. The percentage of English instruction gradually increases at every grade level. 
By 5th grade, approximately 50% of the instructional day will be in Spanish and 50% in English, which 
may/may not include the music and P.E. specialists depending on the language of instruction for the 
students.  

Table 4: K - 5th Program Model: Percentages of Time 

Grade K-1 2nd 3rd 4th 5th 

% in Spanish 90 80 70 60 50 

% in English 10 20 30 40 50 
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Student Make-Up 
The DLI Program classrooms consist of linguistically balanced classrooms where a 1/3 of students are Native-
speakers of Spanish, 1/3 of the students are Bilingual, and 1/3 of the students are English speakers.  This is the 
ideal classroom configuration.  There may be some years when this linguistic balance is difficult to attain 
because of the linguistic capabilities of the students who enter any given year.  In that case, the classrooms 
might be 2/3 English Speakers or 2/3 Spanish speakers.  A DLI program must have no less than 1/3 of the 
students of either language. See the two student profiles below:  

 
Profile 1:   

 
Profile 2: 

 

Native English and Spanish speakers navigate through two curriculums in both Spanish and English. Because 
many students are learning content in a language, they do not speak natively (Spanish), techniques that 
make instruction more comprehensible are necessary.  

Teachers in DLI programs use a variety of strategies to “shelter” instruction and make both language and 
content comprehensible. In general, these strategies include the following: 

● Use of realia to build comprehension in the L2 with students & hands-on activities 

● Student interactions in whole group discussions include teacher to student, student to teacher, and 
student to student language practice 

● Slowing down speech to emphasize vocabulary and language usage 

● Pantomiming and gesturing by teacher or students 

● Thematic units of study which develop a concept in depth over time 

● Varied peer interactions and cooperative learning activities 

● Presentation followed by a discussion, an experiment, or a field trip 

● SDAIE strategies: increased wait time, negotiation of meaning, sensory activities, varied grouping 
with native speakers, build on students’ prior knowledge, support students’ culture and incorporate 
it into the units of study 

● Oral presentations at all grade levels by students 

● High levels of student oral practices:  choral response, repetition activities, expanding student 
responses, and grouping  
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DLI program schedules consist of the following components at each grade level. MUSD is committed to 
ensuring that students have protected blocks of language times and are working with the schools to 
schedule their specialists in the areas of PE, music and art in accordance to program requirements. The 
coursework at the elementary level might be organized in the following content areas: 

Table 5 
Dual Language Program Content Area by Grade Level 

Grade Level Time Academic Spanish Time Academic English 

Kinder 90% 

Spanish Language Arts 
Mathematics 

Social Studies/ 
Science 

10% 
Academic English Language 

Development/ELA 
Specials 

First 90% 

Spanish Language Arts 
Mathematics 

Social Studies/ 
Science 

10% 
Academic English Language 

Development/ELA 
Specials 

Second 80% 

Spanish Language Arts 
Mathematics 

Social Studies/ 
Science 

20% 
Academic English Language 

Development/ELA 
Specials 

Third 70% 

Spanish Language Arts 
Mathematics 
Social Studies 

Science 

30% 

Math Bridge (10 minutes) 
English Language Arts/ELD 

Social Studies/Science 
Specials 

Fourth 60% 

Spanish Language Arts 
Mathematics 

Social Studies/ 
Science 

40% 

Math Bridge (10 minutes) 
English Language Arts/ELD 

Science 
Specials 

Fifth 50% 

Spanish Language Arts 
Mathematics 

Social Studies/ 
Science 

50% 
Math Bridge (10 minutes) 

English Language Arts/ELD 
Social Studies Specials 
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Proposed Middle and High School Spanish Instruction Pathway 
Students from the DLI program will advance into middle school and continue taking language courses at the 
Middle School level within the DLI program core programming. Parents will be informed of the DLI program 
pathway upon their child’s initial enrollment in kindergarten and again in 8th Grade.  DLI teachers and 
administrators will promote the completion of the program pathway through eighth grade in order for 
students to meet the goals set out by the DLI Program. 

Two courses will make up the Dual Language Immersion core. The first course is a Spanish Language Arts 
course and will have four elements:  literature studies, writing, oral presentations and grammar.  The 
grammatical component of the Spanish Language Arts course will incorporate the elements of the high 
school equivalent Spanish language course for Spanish I (6th grade), Spanish 2 (7th grade) and Spanish 3 (8th 
grade) in order to prepare students for the end of course test in 8th Grade.   The coursework in the second 
content areas can be in the content areas of science or social studies.  Either course will be taught exclusively 
in Spanish in order to ensure that students are receiving additional instruction in an academic course that will 
continue to advance their Spanish language literacy. 

Table 6 
Dual Language Content in Middle School 

40/60 7th Grade Instruction Core 8th Grade Instruction Core 

Spanish Spanish Language Arts Spanish Language Arts 

Spanish Spanish Social Studies or Science Spanish Social Studies or Science 

English English Language Arts English Language Arts 

English English Mathematics* English Mathematics* 

English or Spanish Elective/Tech** Elective/Tech** 

English English P.E. English P.E. 

 

Please note that the subject area of Mathematics might be taught in Spanish if the school is able to hire a 
credentialed teacher with the appropriate credentials and language capabilities to teach math in Spanish for 
those grade levels.   
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End of Course 8th Grade Placement Test into High School 
Dual Language students will take an end-of-course placement test during their 8th grade year to be placed 
appropriately for their World Language coursework in high school.  The middle school DLI teachers will work 
with the high school World Language program team to develop their local assessment to ensure that 
students have met their requisites. The test will consist of an oral language interview, an on-demand writing 
component, reading/comprehension sample and a section to test grammar.  The middle school 8th grade 
Dual Language Immersion program team will work with the receiving high school administrators to inform 
parents/students of their test results and their recommendation for placement at the high school level 
during the spring of the students’ eighth grade year.   

Upon completion of the middle school DLI program and meeting the conditions set forth by MUSD, the DLI 
students will be awarded the second Seal of Biliteracy Pathway Award - Recognition of Biliteracy Award.   

High School Placement into the World Language Pathway 
The high schools receiving the DLI students will review the results, confer with the 8th grade teachers and 
work with parents by scheduling students based on the results of their placement or end of course test at 
8th grade.  No student will be required to take more than one advanced placement test to meet the 
requisites for the CA Seal of Biliteracy. The high schools will review their program offerings for students who 
complete the World Language pathway and offer students advanced programmatic options that might 
include concurrent university coursework in Spanish, certificates in legal/medical translation courses, a-g 
coursework in Spanish that gives students high school credit, or allow students work opportunities or 
internships where their Spanish language will provide a service. The following programmatic sequence is 
designed for students who enter high school at different levels of language proficiency and have test results 
that allows them to be placed in the following course sequence:  

Table 7 
Dual Language Content in High School 

9th Grade Option 1 10th Grade Option 1 11th Grade Option 1 12th Grade Option  1 

Spanish 4 AP Spanish Language AP Spanish Literature 
Spanish for Special Purposes; 

College Course 

9th Grade Option   2 10th Grade Option 2 11th Grade Option 2 12th Grade Option  2 

AP Spanish Language AP Spanish Literature 
Spanish for Special 

Purposes; 
3rd Foreign Language 1 

Spanish for Special Purposes; 
3rd Foreign Language 2 

9th Grade Option 3 10th Grade Option 3 11th Grade Option 3 12th Grade Option 3 

AP Spanish Literature 

(for SS who passed AP Sp 
in 8th grade) 

Spanish for Special 
Purposes; 

3rd Foreign Language 1 

Spanish for Special 
Purposes; 

3rd Foreign Language 2 

Spanish for Special Purposes; 

3rd Foreign Language 
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CHAPTER 8:  ACCOUNTABILITY & ASSESSMENT 

 
Monitoring student progress in both languages is key to ensuring that all students are progressing 
academically, linguistically and attitudinally.  This requires assessments that are closely aligned to the 
students’ development in both languages:  oral language, reading and writing, and speaking development.   
All programs must incorporate the California state standards as a guide to their instruction but organize 
learning tasks that should be aligned to a teacher’s instruction.  These assessments should be both formative 
and summative.   

Summative state tests include the California Assessment of State Standards, the English Learner Proficiency 
Assessments for California (ELPAC), as well as, a district-identified Spanish language summative test for all 
students in the program. These assessments are not optional.  Most DLI programs utilize an entry language 
assessment for the incoming Kindergarten students upon entry into the program. These assessments are 
used for the sole purpose of identifying a child’s language proficiency levels in both languages to determine 
their starting point.  It is imperative that these assessments not be utilized as a tool to screen students out of 
the program.  

Students’ writing and oral language proficiencies in both languages require careful monitoring as the DLI 
teachers provide instruction in both languages and seek evidence of the linguistic and academic language 
growth for all students. Teachers who seek authentic and aligned progress monitoring tools may utilize this 
chart of suggested assessments in an effort to align their instruction with student development.   
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CHAPTER 9: CALIFORNIA STATE SEAL OF BILITERACY 

 
The State Seal of Biliteracy (SSB), established by Assembly Bill 815 
(Brownley, Chapter 618, and Statutes of 2011), became effective January 1, 
2012, and provides recognition to high school students who have attained 
a high level of proficiency in speaking, reading, and writing in one or more 
languages in addition to English. Each school district or direct-funded 
charter school that confers the SSB is required to maintain appropriate 
records in order to identify students who have met the established criteria 
for the award and to affix the SSB insignia to the diploma or transcript of 
each qualifying student. University and college credit in foreign language 
may be given to students who receive the SSB and pass the Advanced 
Placement exam at a level of 4 or higher.  

School districts in California offering Dual Language Immersion or Two-Way Instruction programs are 
encouraged to adopt a Seal of Biliteracy Board Resolution that indicates a commitment to the preparation of 
their Dual Language program students. 

As a result of 8-9 years of study in two languages, students will be able to advance into the secondary 
programs fully prepared to participate in either advanced placement or honors coursework in the language 
they have been studying during elementary and intermediate school years. Dual Language students may be 
awarded “biliteracy pathway awards” in accordance with the State Seal of Biliteracy guidelines to motivate 
students to continue developing their first and second languages.  The pathway awards can be presented 
after both 6th and 8th grade as the student’s work to meet the criteria set for each award (L. Olsen 2010) and 
is a precursor for the CA High School Seal of Biliteracy Award. The progression of awards extends into the 
secondary level.  The first award is presented after sixth grade, the next after 8th grade, and the final upon 
meeting the requisites for the California State Seal of Biliteracy.  

● Basic or Above on Smarter Balanced ELA assessments 

● Personal Project and essays on how bilingualism has shaped their lives or the world written in the 
target language. 

● Redesignated fluent status on the ELPAC (proficient on the ELPAC or Successor Test) 

● “Logramo”s test score of 80% or above in Reading/Language Arts or comparable Spanish assessment 
to check comprehension, vocabulary, grammar level competencies 
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CHAPTER 10: DUAL LANGUAGE IMMERSION PROGRAM POLICIES 
 
Enrollment Policies 
The Dual Language Immersion Program is open to all students entering Kindergarten. Students must be five (5) 
years old on or before September 1st of their Kindergarten year to qualify for enrollment. All Madera Unified 
School District families interested in their child participating in the DLI program must complete and submit a 
Dual Language Immersion Program Application to be considered in the student placement process. When the 
application window opens in December of the year prior to the start of the new school year, DLI Program 
Applications will be available at the following locations: 1) All elementary school administration offices, 2) 
Madera Unified School District Office and 3) on the MUSD webpage www.madera.k12.ca.us for downloading 
and printing. Once completed, all DLI Program Applications must be submitted directly to the MUSD Office 
located at 1902 Howard Road for consideration. This is the first phase of enrollment to begin the student 
placement process.  

In mid-February, the preliminary application window will close and candidates will begin to receive their official 
program acceptance letters to inform parents of their child’s placement in the DLI program or placement on a 
waiting list. Program applications will continue to be accepted in the event that there is still space available and 
parent letters will continue to be sent accordingly thereafter until the program is full.   

Maintaining an equal balance of both English speaking and Spanish speaking students is an essential factor in 
determining DLI program placement. Bilingual students can also be included in the program, making up a third 
language group to factor into the equation. Careful attention will be given to ensure that each class has no less 
than one third (⅓) of a given language group necessary to fully implement the program. This is a program of 
choice and space is limited.  

All families are also required to complete and sign a Home Language Survey (HLS), included in the application, 
indicating the language(s) spoken in the home based on a standardized set of three questions required by the 
state of California. The responses on this survey are recorded and a copy of this original document is maintained 
in the child’s student cumulative record. Students who receive an acceptance letter into the program will be 
required to take a short oral language assessment in both English and Spanish to determine their level of 
proficiency in each language and establish baseline language data for the program.  The results of this 
assessment will also be used to form classes balanced in the following way:  equal percentages of native Spanish 
speakers, native English dominant students and bilingual speakers.  

Enrollment Priority groups have been established and are in order from greatest to least as follows: 

1. Siblings 
2. Neighborhood School DLI program residents 
3. Date and time of DLI Program Application submission 

    
 
  

http://www.madera.k12.ca.us/
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District Guidelines for Recruitment & Enrollment of Students into the  
DLI Program 
 
I. Application and Admittance 
 
A.  Application for Enrollment Admission 
The official DLI Program Application window opens in December and closes in mid-February annually for the 
upcoming beginning of the school year. Applications will be available at all Elementary school sites in MUSD, 
at the district office and online. The deadline for submitting completed applications will be a date in mid-
February each year. Completed applications will be accepted at the Madera Unified School District office.           
  
1.  Application Packets   
Application packets will include the following required forms for completion: 
        a. MUSD DLI Parent Information and Contact sheet (for parents to keep) 
        b. DLI Program Application Form 
        c. DLI Program Goals and Parent Commitment Form 
        d. DLI Program Transportation Request Form 
        e. MUSD Home Language Survey 
 
2.  Siblings - Application Required 
In an effort to keep families together, siblings of DLI program participants will be given the highest priority 
for DLI enrollment during the application process. Maintaining an equal balance of native English speakers to 
native Spanish speakers when placing students within the program will continue to be a focus as well.     
 
3.  Neighborhood School - Application Required 
For students attending a neighborhood school with a DLI program: 

a. The DLI program is a Program of Choice; therefore, parents will have the option to complete a Dual 
Language Immersion Program Application should they desire that their child participate in the 
program.  

b. All neighborhood kindergarten-age children whose parents do not complete a program application 
and/or do not have a desire for their children to participate in the program will be assigned to 
another predetermined elementary school. 

c. Students living in the DLI School’s neighborhood will have priority for enrollment over the non-
neighborhood school applicants. Program applications must be submitted during the application 
window. 
 

4.  Non-Neighborhood School - Application Required     
The DLI program is considered a School of Choice. Consequently, when the program application window 
opens each year, beginning in December, and until the program enrollment is filled, parents may submit a 
Dual Language Immersion Program Application. Applications received after the program is filled at the 
School of Choice will be placed on a waiting list. Prospective parents of students applying to the DLI Program 
must complete the program application to be considered.   
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5.  Additional Selection Factors 
Student selection is based on the total number of students interested in the program, the language balance 
necessary for each classroom, and the total number of spaces available. Program acceptance letters will be 
sent to equal numbers of families based on the languages needed to balance the classrooms. If the number 
of applications received outnumbers the number of spaces available at a site, the remaining applicants will 
be placed on a waiting list to be maintained in the event that space becomes available at a later date. The 
application process will continue until the language balance is met.   
 
6.  Notification   
An official notification letter will be sent to inform parents of their child’s placement in the DLI program or 
placement on a waiting list. Full enrollment into the DLI program will then be contingent upon the parents 
completing the following additional requirements: 

a. Complete and submit the Kindergarten Registration packet with all of the required documentation 
necessary (i.e.: birth certificate, address verification, immunization record, etc.) 

b. Schedule and fulfill the two required oral language testing appointments for your child (If the child 
does not come or there is no response to the appointment call before the testing window closes, the 
child’s admission will not be finalized) 

c. Attend a DLI Parent Orientation Meeting (date to be provided by the school site) 
d. Submit an Inter-District Attendance Permit for a child who lives outside the district attendance 

boundaries. (If applicable) 
 

7.  Ongoing Placements   
Additional placements will be made up until the start of the school year (as space allows). Should space 
become available the designated DLI school office will notify parents by phone and written notification of 
placement. The school site will work with the district to ensure that the waiting list process is carefully 
followed.        
                                                                                
8.  Wait List Placements   
Students on the waiting list will be placed into the DLI Program as openings become available. Placement 
will be offered to those on the list who meet the necessary language proficiency to maintain the linguistic 
balance in the program. The “wait list” is maintained by the District office. The DLI program school site 
personnel will have access to the list.  

 

  



 
 

              Dual Language Immersion Master Plan  
                                                                 

 

 
 

 

 
 
 
 

31 

 

B. Additional Points of Entry    
 

Pending Space Availability 
Kindergarten New student enrollment accepted throughout the school year:  

*Candidates selected to fill vacancies will be based on both the necessary 
language proficiency and the order of placement on the waitlist. 

1st grade New student enrollment accepted until the end of the first semester (December): 
*Candidates selected to fill vacancies will be based on both the necessary 
language proficiency and the order of placement on the waitlist.  
*No new waitlist applicants will be considered after the first semester. The waiting 
list will become null and void at this point.  
*After December, new student enrollment will follow the same criteria set forth 
for students as outlined in the Grades 2-6 points of entry category. 

Grades 2-6 New student enrollment at this point will be limited to students meeting one of 
the following criteria:  

● Native Spanish Speaker with evidence of schooling 
● Dual Language student transfers from another program with evidence of 

literacy in the target language (based on a designated language screener 
assessment administered by the DLI site with the vacancy) 

All of the above new student enrollment candidates into the DLI program will be 
required to be assessed using a designated bilingual language screener to 
determine the students level of proficiency in literacy in the target language. 

 

1.  Kindergarten 
Each year to ensure that classrooms within the Dual Language Program are linguistically balanced, students 
will be designated as one of the following: native English, bilingual, or native Spanish speaker based on the 
HLS and the initial oral language assessment results. These designations will be used to place siblings first. 
Any new applicants will be added to the program based on their language designation.   
 
2.   First Grade  
New students in the first grade may be enrolled in the Dual Language Program only through December of 
that school year and will be based on the remaining applicants on the Waiting list. The only exception to this 
would be in cases where there are no more waiting list candidates who meet the language needs to fill the 
available space. In this case, and only until the end of the first semester, new student applicants can be 
considered. After December, new student enrollment will follow the same criteria set forth for students as 
outlined in the Grades 2-5 points of entry category.     
 
3. Grades 2-6 
New incoming students with academic instruction in Spanish may be placed in an age appropriate grade.  All 
students applying to enter the program in Grades 2 – 5 will be required to go through a language screening 
process. Students shall demonstrate near or at grade-level proficiency in Spanish reading and writing in 
order to enter the program.  There is no minimum English proficiency required for entry into the program. 
 
4. Students beyond Grades 2-6  
All students may participate in one of the pathways to biliteracy.  Student placement in Spanish courses or 
other foreign language options available will be offered to all students beginning in middle school.   



 
 

              Dual Language Immersion Master Plan  
                                                                 

 

 
 

 

 
 
 
 

32 

 

II. ACCEPTANCE AND ENROLLMENT  
  
 A. Notification    
All applicants will be notified by written notification within two weeks of the close of the preliminary 
application window to inform them of acceptance into the Madera Unified School District DLI Program or 
their placement on the waiting list. 
 
 B. Orientation    
Parents of students accepted into the program are required to attend an orientation meeting before the end 
of the school year that further describes the program model and provides question/answer sessions. These 
orientation sessions will take place at the school site. Parents must attend an orientation meeting in order 
for their student to enter the program.   
  
Parent Program Commitments:  
1. Parents must make a 5-7 year commitment to continue in the program. 
2. Both Spanish and English materials will be used in the classroom. 
3. Ninety percent (90%) of the instruction will be conducted in Spanish and ten (10%) in English for both 

Kindergarten and First grades. 
4. Parents must support their children in the program by encouraging biliteracy and bilingualism. 
5. Consult with teachers and administration for additional strategies to support their child’s success in the 

Dual Language Immersion Program. 
 
C.  Students with Special Needs     
Students with special education needs will have equal access to the Dual Language Immersion Program 
within the allowances of a student’s Individual Education Plan. Upon enrollment, students will receive the 
same level of service and support provided to all Madera Unified School District students. 
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CHAPTER 11: PARENT ENGAGEMENT, MARKETING AND 
COMMUNITY INVOLVEMENT 

 
Madera Unified School District has an established system for marketing and parent outreach. In addition, it 
has developed a process for student recruitment, application, and enrollment into the Dual Language 
program. The DLI program will have ongoing outreach, education and recruitment processes in the 
community, including the distribution of flyers and presentations at preschools, District elementary schools 
and local community organizations. The program will expand and improve its communications with both the 
Spanish-speaking and English-speaking families in the MUSD community at large, to include the sharing of 
key data and information on the progress and success of DLI programs for their students.  

The MUSD Task Force identified outreach, recruitment and marketing opportunities and needs to educate 
District residents about the District’s DLI program at Plan James Madison School. The task force also 
identified strategies to ensure that DLI students will have access to the Advanced Placement coursework at 
either the middle or early years of high school. The DLI Master Task Force made advanced placement of DLI 
students in their appropriate World Language classes upon reaching high school a top priority in its 
recommendations to the Superintendent and Board of Directors. 

Sharing News and Information 
It is the desire of the MUSD that information about the DLI, a program designed to serve the entire MUSD 
community, be distributed widely. DLI participants and their families will regularly receive information, ideas 
and perspectives from program leaders at the school site and District level. 

Each school will provide a number of events to keep families informed of classroom activities and students’ 
progress including: Back-to- School Night, Parent-Teacher Conferences, Program Information Nights and 
Site Tours. There are also mandatory orientation meetings conducted by administrators and parent leaders 
several times a year offering new families information and advice about the DLI’s program opportunities 
and challenges. Regular communications include school and teacher 

Newsletters, postings on the MUSD website pages, individual school site website pages and email 
announcements. The DLI program schools fully participate in community events such as the We Believe 
Festival and other special gatherings.  The district will continuously recruit families by posting 
announcements on the movie theater trailers, utilizing Spanish radio and television, updates through the 
Facebook pages and MUSD website and invitations to visit/tour the school as a means to inform more 
families about this program opportunity for their children.  

Encouraging Active Involvement 
The active engagement of DLI program families is especially critical to the success of the Dual Language 
Immersion program. The DLI program encourages parents, guardians and/or other family members to help 
their children be successful in school. Families can directly and indirectly contribute their time and talents to 
the school in many ways including: (1) assisting with homework, (2) volunteering at school, (3) accepting 
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leadership positions in the parent organizations to include the PTC, PTO, ELAC, Booster Club and  
(4) participating in fund-raising activities. Parents can also support the DLI program by serving on 
committees, serving as Room Parents, planning special cultural events, translating materials, chaperoning 
field trips and volunteering for specific classroom activities. There are many opportunities for families from 
diverse linguistic and cultural backgrounds to participate in the ongoing administration and development of 
the DLI program at both schools.  

It is the expectation of the District that hands-on involvement by families will facilitate communication and 
provide a better understanding of the DLI’s program’s development. The principal plans and holds monthly 
“Second Cup of Coffee” gatherings with the parents to answer their burning questions. In addition, by 
participating in Parent Education evenings and similar language development discussions, families will 
develop a clearer understanding on how to better assist in their child's linguistic and academic development 
while gaining a greater appreciation for the development of their child’s worldview. 

Inviting Input and Ideas 
There are structures and processes for stakeholders to become involved in the development and 
implementation of the DLI program initiatives in cooperation with other parents, teachers and staff. 
Students and families are encouraged and invited to share their questions, concerns and successes about the 
DLI program by contacting their child’s teacher, school counselor, principal or District administrators. 
Parents are invited to attend a monthly Second Cup of Coffee sessions with the site principal designed to 
answer burning questions from the families.  Program leaders may use surveys or meetings to collect input 
and feedback from students, parents and staff. This data may be used for decision-making and on-going 
improvements to the DLI program. 

Showcasing Accomplishments 
In DLI classrooms, teachers frequently organize events celebrating the Spanish language and culture from 
many Spanish-speaking countries. Various program-wide events will demonstrate the progress students are 
making in acquiring the Spanish language and the development of their cross-cultural understanding. When 
parents attend these events, they better understand and appreciate the benefits of the program and 
become stronger supporters and advocates. Over the years and grade levels, teachers and principals will 
showcase the students’ language development and document in writing and/or videos the successes of the 
program. Schools will organize events that include Math and Literacy Nights, Cultural Celebrations, Visual 
and Performing Arts Concerts and the annual Winter Holiday and Spring Programs. 

The district and school will utilize social media sites such as Facebook, Instagram, and Twitter to highlight 
the program, its students and teachers and promote the special honors, events and successes at each of the 
level of the program. 
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Parent Education 
Over the course of the year, the DLI school will plan 3-4 Parent Education Nights for parents.  These sessions 
might include trainings on how to assist with homework, data chats, and promoting students in the 
development of the target language, community resources to support bilingualism and biliteracy locally, etc.  
The DLI schools will utilize the resources from the district level to include the Parent Institute for Quality 
Education (PIQE) program, Social and Emotional Learning (SEL) speakers and trainers, language classes for 
the parents and other adults, literacy evenings in both languages for the parents, etc.  

Informing the Community 
The DLI program will strive to keep the general Madera USD community at large informed of the progress 
and potential of the program. Parents, staff site leaders, students and alumni will share information with 
families of prospective students. They will also, share new strategies on second language learning with staff 
at other elementary and secondary school sites and inform the general MUSD community about this exciting 
and unique program. Administrators and families of the DLI program understand the importance that 
growing awareness and understanding of the DLI program will attract new students/families; generate both 
tangible support and goodwill and lay the groundwork for the expansion of the program into the secondary 
level and the development of future Dual Language Immersion programs in the MUSD community. 

Some of these DLI community- wide activities may include: 

● Kindergarten information nights 

● Multi-cultural Celebrations 

● DLI Program Information Meetings for Future Families 

● Brochures about the Program 

● Newspaper, radio spots and other media articles about the DLI Program 

● Updated Website pages at District and all schools 

Advancing Students through the Grade Levels 
The following lists are some of the suggested activities by grade level for parent education, family outreach 
and program development. This list of ideas can be utilized to work with students as they transition from 
one grade level to another without losing interest in the DLI program. Each level is also responsible for 
preparing students to receive the California State Seal of Biliteracy on their high school diplomas. 

ELEMENTARY SCHOOL 

● Send out weekly/monthly teacher newsletters 

● Include a blurb in the monthly newsletter to families to describe units of study or parent activities 

● Send out a school monthly newsletter in both languages 

● Keep the Facebook page active and updated in both languages 
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● Use parent informational system to remind parents of meetings in both languages 

● Keep website updated in both languages 

● Collaborate with Middle School for 6th grade parent night 

o Discuss DLI program sequence at the Middle School 

o Progress Data/Scores of Students 

o Middle School curriculum 

● Have parents sign a Program Memorandum of Understanding (MOU)/Parent Compact at the 
Kindergarten level 

● Give parents information on the Seal of Biliteracy Awards starting in Kindergarten 

● Hold a Recognition Award Night for the candidates receiving their first Biliteracy Award after 
students complete Kindergarten and again after 6th grade 

● Begin to code/tag students as DLI program participants in order to track student progress over their 
K-12 program participation 

MIDDLE SCHOOL 

● Use an informational system to communicate meetings and student progress with parents in both 
languages 

● Create an email list of DLI parents to advertise meetings and special events 

● Write an on-going article in the School/District Newsletter about DLI events, research and program 
findings 

● Have teachers send out quarterly newsletters on the progress of the program and students at the 
Middle School level 

● Create a forum for DLI parents at the Middle School level 

● Continue outreach of Spanish-speaking families into the DLI Program (all communications translated 
and interpreters at all meetings) 

● Keep website updated in both languages 

● Have parents sign a DLI Program Memorandum of Understanding when students enter at 
kindergarten and again when students enter 7th grade.  

● Hold information nights for parents on the Seal of Biliteracy when students enter 7th grade 

● Offer High School information nights for DLI parents of 7th and 8th graders 

● Hold a Recognition Award Night for the Seal of Biliteracy Candidates when students complete 8th 
grade 

● Develop a tag in the student Information system that identifies DLI students for high school 
counselors and teachers. 
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HIGH SCHOOL 

● Provide an annual orientation to the High School World Language offerings and the Seal of Biliteracy 
to all DLI students starting in 7th grade 

● Host 8th grade tours each Spring for students from the DLI Programs 

● Use school informational system to communicate meetings with parents in both languages 

● Schedule school meetings at times when working parents can attend the meetings 

● Give DLI parents and students a full explanation of the Seal of Biliteracy and the process for students 
to apply for the State Seal of Biliteracy Program once the students enter high school. 

● Review the Advanced Placement Course Options in High School, 3rd language option, additional 
course options in Spanish for DLI students 

● Have high school teachers/counselors conduct an 8th grade DLI Student Night in the Spring after 
students have been tested for placement to explain results, impending placement, criteria used for 
placement, description of course options 

● Continue to develop the school website in both languages with information for DLI Parents/Students 

● Have Career and Guidance staff work with the AP teachers to create a program newsletter to inform 
students and families of the opportunities to: 

o Travel 

o Service learning projects 

o Career and work opportunities 

o Internships 

o Community volunteer opportunities involving Spanish skills 

o On-going info on the Seal of Biliteracy 

● Continue to meet as administrators, teachers and lead parents to calendar, prioritize the activities for 
the school year and continue to collaborate on how to promote and advance their respective DLI in 
the community. 
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CHAPTER 12: PROFESSIONAL DEVELOPMENT PLAN 

 
Throughout the Madera Unified School District (MUSD), DLI educators engage in regional and local trainings 
and professional development to build both their teaching methodology and their repertoire of skills needed 
to teach in a second language setting. Below is a proposed training list from the Association of Two-Way & 
Dual Language Education (ATDLE) that organizes the training in tiers for novice and experienced classroom 
teachers, lead teachers and administrators. 

It is the expectation of the District that the MUSD DLI program staff members participate in focused 
professional development, meet continuously as a program team, and form professional learning 
communities (PLCs) with DLI teachers throughout the district in an effort to build capacity in both the 
methodology and pedagogical understanding of the students at their respective grade levels. DLI teachers 
need funding and time to attend professional conferences annually that include the National Two-Way 
Bilingual Immersion Conference, ACTFL, or La Cosecha Annual Conference, to name a few and become fully 
engaged in the professional network of Two-Way and Dual Language educators.  

The following training structure is designed to keep teachers focused on the specific instructional 
components that make up an effective TWDL teacher’s teaching toolbox of strategies & methodologies: 

Tier One:  
● Two-Way Bilingual Immersion Theory and Framework- An Overview 
● Calibration - overview and training of Spanish language skills 
● Curriculum Trainings - New Adoption/curricula 
● Using grade level standards for instruction in both languages 
● Literacy Development in two languages - Reading and Writing  
● Teaching academic ELD in the TWDL classroom 
● Data Management Systems - following academic progress in both languages 
● Conversational Management Strategies- oral language development  

Tier Two: 
● Literacy Strategies: Guided Reading, Shared Reading & Writing, Literacy Work Stations,  

Phonemic Awareness 
● Development of Oral Language Proficiencies in both languages 
● Using data to inform instruction 
● Curriculum Mapping and Unit Planning 
● Integration of technology to meet State and District standards in both languages. 

Tier Three: 
● Sheltered Instruction Observation Protocol (SIOP) 

● Standards-based Unit Planning 

● Advanced reading and writing strategies in both languages 

● Guided Language Acquisition Design (GLAD) or similar effective ELD instructional training model 
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GLOSSARY OF TERMS 

 
ACHIEVEMENT VS. PROFICIENCY ASSESSMENTS 
Achievement tests measure knowledge that has been arduously learned or memorized, and are dependent 
on specific curriculum or course materials (i.e., math, history, science). Typically, test results are directly 
related to the amount of work invested in studying or memorizing specific content knowledge. Proficiency 
assessments do not measure a particular class content or learned or memorized information. Rather, they 
measure a student’s ability to communicate in a language. They assess the student’s performance, that is, 
his/her communicative language skills as applied in unrehearsed situations, regardless of the person’s 
background in, or mode of learning, that language.  

ACTFL PERFORMANCE GUIDELINES FOR K-12 LEARNERS 
Performance standards that describe how well students demonstrate competencies addressing the national 
world language standards. They are organized according to the three modes of communication 
(Interpersonal, Interpretive, and Presentational) as described in the ACTFL Standards for Foreign Language 
Learning, for three learner performance ranges: Novice, Intermediate, and Pre-Advanced. A student’s ability 
to communicate in the language is described in terms of Comprehensibility, Comprehension, Language 
Control, Vocabulary Use, Communication Strategies, and Cultural Awareness.  

ADDITIVE BILINGUALISM 
Additive bilingualism refers to the educational approach in which the first language continues to be 
developed and the first culture to be valued while the second language is added. This can be contrasted to 
subtractive bilingualism, in which the second language is added at the expense of the first language and 
culture, which diminish as a consequence. (Cummins, 1994)  

ALIGNMENT 
Curriculum alignment refers to alignment between curriculum and one or more of the following elements: 
standards, standardized tests and/or state tests, curriculum-embedded tests, student assignments, lesson 
plans, textbooks and instruction. Relevance: Research shows that implementing and monitoring an aligned 
curriculum results in considerable improvement in student achievement. Additionally, it increases 
communication and collaboration among teachers, among other benefits. “A strong curriculum, 
implemented in a consistent and intensive way, appears most effective for student outcomes when high 
levels of alignment in curriculum and instruction are combined with the use of assessment data to monitor 
and evaluate teacher practices.”  
(Levin, Haertel, Kirst, Williams, & Perry, 2006)  

AMERICAN COUNCIL ON THE TEACHING OF FOREIGN LANGUAGES (ACTFL) 
The only national organization dedicated to the improvement and expansion of the teaching and learning of 
all languages at all levels of instruction. ACTFL is an individual membership organization of more than 9,000 
foreign language educators and administrators from elementary through graduate education, as well as 
government and industry. From the development of Proficiency Guidelines, to its leadership role in the 
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creation of national standards, ACTFL focuses on issues that are critical to the growth of both the profession 
and the individual teacher.  

ASSESSMENT TEAMS  
Assessment Teams for the TWDL Program are formed as needed throughout the year to make decisions 
regarding student placement and promotion. Ideally, the team includes the administrator and at least two 
teachers (the current and/or receiving teacher, and appropriate specialists). The Team reviews information in 
the student’s file, participation history in bilingual education, and available proficiency data. Placement 
recommendations may be contingent upon students taking the appropriate English and/or Spanish 
standards-aligned proficiency assessments.  

CALIFORNIA STATE SEAL OF BILITERACY 
This state statute allows students to be recognized for reaching academic standards and proficiency levels in 
both English and other languages. The Seal of Biliteracy is added to a student’s HS Diploma after the student 
meets the proficiency standards laid out by each District and the State. Colleges and universities recognize 
the Seal as exceeding the foreign language requirements for high school, in addition to, meeting the foreign 
language requisites for college and university level.  

CONTENT-BASED LANGUAGE INSTRUCTION  
(ALSO KNOWN AS CONTENT BASED INSTRUCTION, CONTENT- BASED SECOND LANGUAGE 
INSTRUCTION OR CONTENT-CENTERED LANGUAGE LEARNING) 
A goal of content-based instruction programs is the development of significant levels of language 
proficiency through experiential learning in subject-matter areas. Lessons reflect both content (subject-
matter) and language objectives and are aligned to the standards. According to Swain and Lapkin (1989) 
there needs to be a carefully planned integration of language and content. Content-based instruction and 
assessment are aligned to standards and, therefore, also referred to as criterion-referenced. Relevance: A 
content-based assessment system focuses on content most recently taught, providing insight on the specific 
needs of particular students and what has been successfully taught. It is, thus, far superior to isolated 
diagnostic tools, which focus solely on individuals and which might be normed rather than criterion-
referenced, and therefore disconnected from a comprehensive, standards-aligned curriculum.  

CURRICULUM MAPS 
A curriculum map is a document for each grade level that outlines the curriculum, concepts, topics, and skills 
to be addressed over a defined period of time. Pacing guides can be developed after curriculum maps have 
been written as a way to ensure programmatic alignment and range from simple lists of topics organized by 
week to comprehensive schedules, which include instructional strategies, assessments, materials and 
alignment to a set of standards. DLI teachers must collaborate by grade level team and program to ensure 
that each year’s curriculum is rigorous, standards-based and designed to build on the previous year’s work. 
Relevance: Every year in DLI serves as an important building block requiring careful planning and articulation 
through the grade levels. Pacing has also been shown to be very important in learning. The right pacing is 
necessary for students to receive sufficient opportunities to practice and master a given standard. A pacing 
schedule for instruction promotes teacher collaboration and creates a uniform expectation for teachers 
across classrooms and school sites to skillfully deliver specific lessons at a rate that will maximize the 
potential for learning.  
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INTERVENTIONS 
Working with the classroom teacher to determine the academic and language supports for students who are 
not progressing in either the target language or English. Students are recommended to a Student Study 
Team (MTSS) for review and analysis. It is important to consider a “catch up and keep up” effort so that 
students do not fall further and further behind. The team reviews the student’s instructional program and 
determines supports either in the language of instruction or in the child’s first language.  

LANGUAGE LEARNING CONTINUUM 
Performance-based model, which identifies the performance characteristics of each stage of language 
learning. (Jackson 1999, Zaslow 2005) 

LANGUAGE SEPARATION POLICY 
Immersion programs follow the practice of delivering instruction in only one language during any given 
period of instruction, rather than mixing English and the target language. This practice of teaching and 
learning in a natural language environment promotes communication skills and language development, 
along with the mastery of content knowledge. Consistent adherence to a language separation policy in time, 
place, teacher, and content has shown to increase the students’ language production in the second 
language over time. On the other hand, systematic translation of information is ineffective as it undermines 
students’ second language abilities. 

LOGRAMOS TEST-3RD EDITION–HMH 
www.hmhco.com/hmh-assessments/bilingual/logramos-3 

A nationally normed test designed to measure the achievement of the students in Spanish. The test will be 
administered at the end of each school year to 2nd -8th grade students in the TWDL Program.  The test is 
produced by Houghton Mifflin and purchased by the district.  Test results are administered to the school site 
each to monitor the growth and development of the TWDL students in the areas of reading, comprehension, 
language, grammar, spelling and writing in the Spanish language.  

PROFESSIONAL LEARNING COMMUNITIES (PLCS) 
In Professional Learning Communities, teams of educators commit to ongoing processes of program 
articulation, collective inquiry, study and research to achieve ongoing improvement of student results. This 
effort will be supported as an extension of the District’s commitment to collaboration and teamwork.  

PROFICIENCY 
It is the ability to communicate successfully in a language, using all four language skills: listening, speaking, 
reading, and writing. The American Council for the Teaching of Foreign Languages (ACTFL), based on the five 
levels originally defined by the US Foreign Service Institute (FSI), provides a detailed description of the 
communicative modes, communication functions, range of vocabulary, degree of accuracy and flexibility 
that learners of a language are able to control at different levels.  

 

 

http://www.hmhco.com/hmh-assessments/bilingual/logramos-3
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PROFICIENCY PATHWAY 
Progression through the TWDL Program, along the language-learning continuum towards higher levels of 
proficiency. The “Language Learning Continuum” is a performance-based model, which identifies the 
performance characteristics of each stage of language learning. (Jackson 1999, Zaslow 2005)  

STANDARDS-BASED MEASUREMENT OF PROFICIENCY (STAMP) 
Web-based assessment developed by the Center for Applied Second Language Studies (CASLS) at the 
University of Oregon. It measures speaking, reading and writing skills and is available in Spanish, French, 
German, Japanese, Italian and Chinese. Proficiency benchmarks relate to the ACTFL Performance Guidelines 
at the novice and intermediate levels  

THE ASSOCIATION OF TWO-WAY DUAL LANGUAGE EDUCATION (ATDLE) 
A non-profit educational organization that works with districts, schools and teachers in CA and throughout 
the United States offering technical assistance and professional development in Two Way Immersion and 
Dual Language Education.  
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Appendix 1: Program Advertisement 
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Appendix 2: Student Recruitment Brochure: Spanish 
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Appendix 3: Student Recruitment Brochure: English 
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Appendix 4: Board-Approved C 

Madera Unified School District 
 

Core Instructional Materials List 
Dual Language Immersion Program K-6 

 
MUSD Board Approved :  February 26, 2019 

 

English Language Arts/ELD 
Grades K-3: 
Benchmark Education Benchmark Adelante 
Grades 4-6: 
Publisher: McGraw-Hill Lectura Maravillas  
 

Mathematics 
Grades K-1: 
Houghton Mifflin Harcourt California Math in Focus: Singapore Math, 2012\ 
Grades 2-5: 
McGraw Hill My Math, 2014 
Grades 6 
Big Ideas Learning Big Ideas Math, 2015 Grade 6 - Course 1 
 
 

History – Social Science 

Grade K 
Teachers’ Curriculum Institute Social Studies Alive! California Series 
Grade 1-3 
Pearson California History-Social Science: myWorld Interactive 
Grade 4-5 
Teachers’ Curriculum Institute Social Studies Alive! California Series, 2016 
Grade 6 
Pearson California History-Social Science: myWorld Interactive, Ancient Civilizations, 2019 
 

Science 
Grade K: 
Houghton Mifflin California Science, 2007  
Grades 1-5: 

Macmillan/McGraw-Hill California Science, 2008 
Grade 6: 
 Holt, Rinehart, & Winston California Science: Grade 6: Earth Science 2007 
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Appendix 5: Application for Admission for Parents – Spanish 
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Appendix 6: Application for Admission for Parents – English 
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Appendix 7: Recruitment Brochure for Teachers 
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Appendix 8: Sample Daily Instructional Schedule 
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Appendix 9: Frequently Asked Questions for DLI Programs

 
Two-Way Language Immersion Program FAQ  - Madera Unified School District 
Two-Way Bilingual Immersion Programs in California frequently asked questions on two-way 
instructional approaches and other issues.  

 
 
 
What is the 90:10 model? 
The first number refers to the amount of instructional time initially spent for instruction in the target or 
non-English language in kindergarten. The second number refers to English. In a 90:10 model the 
amount of the target language decreases yearly as English increases until there is a 50:50 balance of the 
languages in grade five.  In middle school, students will take on content area in the target language, and 
will also have the opportunity to continue to take a Spanish language arts class. In high school, students 
will be able to take AP Spanish classes much earlier than students who are not enrolled in the program 
or take on . 
 
Why is it okay to immerse English speakers in a language, but not Spanish speakers?  
The English speaker is not at risk of losing the English language. English is spoken at home, in the community, 
and in the media. Two-way bilingual immersion programs are not replacing English with another language, but 
provide the students the opportunity to acquire a second language. Two-way bilingual immersion programs are 
additive bilingual programs in that a second language is acquired while maintaining the first language of the 
students.  
 
Which model is more effective - 50:50 or 90:10? 
Regardless of the model implemented, both models have been found to effective in achieving the goals 
of bilingualism and biliteracy; however, the 90:10 or 80:20 demonstrate higher levels of Spanish 
Language proficiency.  For specific research studies, please consult the Center for Applied Linguistics at 
cal.org. 
 
 
What is the best ratio of native English speakers to native Spanish speakers?  
The ideal ratio of Spanish speakers to English speakers is 50/50, but most programs have 1/3 Native 
Speakers of Spanish, 1/3 Bilingual students and 1/3 English Speakers.  In staying with the program 
design, the recommendation of many practitioners is that the ratio should never go below 33 percent for 
either language group.  
 
What are the criteria for students to be in a dual immersion program?  
There are no specific criteria for students except parental choice.  

http://www.cal.org/twi/
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Can students enter the Two-Way Dual Immersion program after first grade? 
Usually dual immersion programs do not accept English-only speakers after first grade, and English 
learners after second grade. In Madera USD, we accept students after first grade that demonstrate the 
target language proficiency levels that allow them to be integrated with the students at the grade level 
they wish to enter.  
 
Must you have parallel materials in both languages in the content areas?  
No, materials are acquired according to the language of instruction of the content area. The difference is 
in the language of delivery, not the content.  
 
Does it cost more to implement a dual immersion program?  
Not necessarily. However, our program has found that some extra funding is necessary to provide staff 
development and purchase materials in the target language, especially for library and research materials. 
 
How is a dual immersion program integrated with other programs at a school site?  
The TWBI program should not be viewed as a separate program. Our schools that have the TWBI 
program have a common vision of equity for all students that value the students’ language and culture. 
The same standards-based curriculum is taught in a TWBI program that is taught in other school 
programs. Staff development is provided for all staff so that the philosophy and program goals are 
shared. Sufficient time is also allocated to the specific needs of the two-way program staff.  
 
How do we know that the TWBI programs are effective?  
Ongoing monitoring of the program is very important. Time is allocated for teachers to meet in grade-
level groups and across grades to discuss program design issues and to interpret student data. These 
sessions are facilitated by an administrator, teacher specialist, or designated lead teacher who is 
knowledgeable in two-way bilingual immersion program design and instruction.  
 
Do you need two teachers per classroom to implement a two-way bilingual immersion program? 
No, one teacher who is proficient in the target language and English can successfully implement a two-
way bilingual immersion program in the classroom. It is recommended, however, that teachers team 
teach for the language blocks of instruction, especially in the primary (kindergarten through second) 
grades so that students identify with a target language speaking model and an English-speaking model.  
 
It is advantageous that during the first couple of years of the program, particularly during English 
instruction, teachers who understand the target language are used so that they can communicate with the 
target language speakers.  
 
Do English Learners (ELs) get enough English instruction in a 90/10 model?   
English time must be carefully defined and implemented. High quality curriculum and instruction are 
essential. Research shows that when programs are fully implemented according to the program design, 
English learners in 90/10 models score as well as or better than their peers in other programs in English 
tests in well-designed programs. (Lindholm-Leary, (2001) Dual Language Education, Multilingual 
Matters LTD)  
 
During the English part of the day, the English teacher provides both designated English Language 
Development (ELD) instruction and English Language Arts (E/LA) instruction. The designated ELD 



 
 

              Dual Language Immersion Master Plan  
                                                                 

 

 
 

 

 
 
 
 

66 

 

builds into and from the standards in the content areas, such as science and social studies. English 
Language Arts (ELA) instruction focuses on explicit teaching of skills that don’t transfer directly from 
Spanish to English. 
 
 
 
How can students who speak only English learn when they are instructed for up to 90 percent of 
the day in a language they don't understand?  
Understanding or reviewing the research on which these programs are based best answers this question. 
Dual immersion programs are based on years of research from the foreign language immersion models 
in Canada designed for English speakers learning French. This model, in which English-speaking 
students have been instructed in French for up to 100 percent of their day, shows students perform as 
well as or better on tests of English than their English-speaking peers who have been instructed only in 
English. Thirty years of results on two-way immersion programs in the US and other countries show 
similar results.  
 
In MUSD, teachers plan thematic lessons carefully using enriched language materials that are 
meaningful and academically challenging. They incorporate a variety of instructional mediums, use 
visual aids and model a wide range of presentation strategies while allowing students to act as mediators 
and facilitators. Students are successful because they are engaged in direct instruction from their 
teachers, peer practice with students who speak the target language, and many opportunities to use 
language in and out of the classroom.  
 
If, as a parent of a child in this program, you continue to have questions about this program design, 
please make an appointment to speak with a teacher or administrator in the program.   
 
 
Modified from a list of FAQs on the California Depart of Education website: 
http://www.cde.ca.gov/sp/el/ip/faq.asp  

 

  

http://www.cde.ca.gov/sp/el/ip/faq.asp
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Appendix 10: Board Resolution 
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